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ABSTRACT

This interim report covers the first rhase of Project
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II. Summary of the Report

A.

Pefi_gd covered - Phase |
July 1, 1972 - November 15, 1972

Goals and Objectives of Project CAREER/Handicapped - Phase |

yoals

1.

2.

To establish a Career Education Team in each LEA.

To establist: preliminary steps for ascertaining which of Project
CAREER's performance objectives are attainable by handicapped persons.

To design and demonstrate a Career Education curriculum based on
behavioral objectives.

To develop procedures for integration of handicapped students in Career
Education Resource Centers.

To increase support of and with Project CAREER/Guidance; community,
state, federal agencies, industry, the home, and’local school administrations.

Objectives

1.

Project CAREER central staff (Administrator and Assistant Administrator)
will plan with LEA Administrators regarding the sefection and appointment
of appropriate Career Education Teams by July 1st.

To review Project CAREER's behavioral objectives to ascertain how they
might be utilized by handicapped persons.

The Career Education Teams will design and implement on a pilot basis
a career education curriculum for their handicapped student populations
on October 30 and 31st.

The Project CAREER central staff and Career Education Teams will
establish a dialogue by October 1st with the LEA Directors of Special
Education and appropriate prinicapls regarding preliminary methods which
would lead to establishment of a Career Education Resource Center.

The Career Education Team will develop initial steps to establish a
strong dialogue by November 1st. with the respective state and federal
agencies, parents, industry, and cther appropriate LEA Administrative
personnel. '
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. C. Procedures followed - Aclivities designed to implement objectives

1. Career Educatior: Curricula

Establishment ot interdisciplinary Career Education Teams was
accomplished by developing and posting of job sepcifications in each
LEA for the miambers of the team and the Occupational Resource
Specialist, A sample job specification for 0.R.S. and C.E.T. is
included in Appendix A.

Orientation of the C.E.T. and O.R.S. to the aims and objectives of
Project CAREER was accomplished at Westfield State College Summer
Conference July 17-21. Preliminary plans weré devised for the
four week workshops. '

The four week workshops were held in the respective LEAs and
resulted in initial plans for a pilot demonstration unit based on
CAREER Education curriculum. These plans were included in the
Quarterly Report, September 13, 1972.

Schedules for future (weekly) meetings of 0.R.S. and C.E.T. were
developed in order to refine and further develop career education with
Project CAREER User's Format. A sample of Project CAREER's Behavioral
Objective design of a User's Format (the eventual data which will be
offered to the classroom teacher.) is found in Appendix B.

A site for a Career Education Resource Center was chosen and pre-—
liminary plans made for design and utilization of the environment.

Through the efforts of the O.R.S., industry, community, state and
federal agencies have been contacted for advice, resources and support
in developing career education curricula and resource center.

A pilot demonstration unit will be presented on October 30, 1972 at
Milford and Blue Hills Public Schools and on October 31, at the
Springfield Public School utilizing the Career Education Curricula thus
far developed.

A pupil analysis of each of the LEA student population was developed and
is noted in Table |. (Tables are found in Appendix N)

2. Review of Behavioral Objectives with Handicapped Students in mind.

a.

The performance objectives developed and collected by Project CAREER
and written in 3 part Mager format (i.e. condition, performance and
extent) are in the process of being validated by personnel in the
respective occupations.
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b. The validated behavioral objectives will be further reviewed
by specialists with their fields of disability in mind ascertaining
whethar the behavioral objectives can be attained by a specific
handicapped population (i.e., blind, deaf, mentally retarded,
physically impaired, emotionally disturbed, and speech impaired) .

c. At a Consultants' meeting September 14, 1972, such experts were
given an orientation to Project CAREER and Project CAREER/Handi-
capped goals and objectives - establishing dialogue with the C.E. T .'s
and O.R.S.'s.

d. October 12, 1972, specialists were assembled fcr examination of
Behavioral Objectives and trial review via coding system established.

The gradations of the handicapped population were presented and a
copy of the coding definitions and instructions for review of behavioral
objectives are included in Appendix C.

e. After initizl review of the behavioral objectives, those items judged
unattainabie by handicapped persons will be examined further and
reviewed fer modification and revision so as to make them attainable.

Public and Private Resources

a. The three 0.R.S. have been rnade preliminary contacts with key
representatives from the area in the fields of industry, community, <taie
and federal agencies, and parents to establish an Advisory Committee
for Project CAREER/Handicapped in each LEA.

The names and addresses of those member:s who have pledged
their support are included in Appendix D.

b. The three 0.R.S. have contacted local firms and agencies in order to
secure advise, resources and support. (See Appendix E).

c. Through C.E.T. meetings and other specially organized meetings,
(Refer to Table Il}, the administrative personnel in the LEAs have been
kept abreast of plans of the piiot demonstration unit and the extended
implementation of the career education curricula, inJanuary, 1973.
The administration has expressed its interest in the successful con-
tinuaticn of Project CAREER/Handicapped program and spread of the
concept to other schools and classes within their system: Appendix F
includes written endorsement by school administrative personnel within
the LEASs. '
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d. Project CAREER authorized the development of an Ad Hoc Handicapped
Sub-Committee composed of Project CAREER Advisory Council Members
in grder to establish a greater participation of support from the
Massachusetts state government aid industry. The statement of mission
of this Sub-coHmmittee appears in Appendix G.

4. Placement and Follow-up

being conducted in each LEA on the basis of information in student
file; empirical observation of students, and on teacher referral
and recommendations.

b. Additional selection of students for the Career Education Project
will be made with the aid of inputs from Project CAREER/Guidance.
Meetings are being planned with Guidance Coordinators and O.R.S.

I a. Selection of students for pilot demonstration unit is a process

; ;‘P personnel to ensure that the Career Information center will be designec
Pos- " for use by handicapped students along with non-handicapped students.
i .- A beginning interface of the two components is being planned in the
L Springfield LEA . . :

1L .

. c. Definite placement and follow-up procedures into the conimunity
li work force are not applicable to Phase |.

Srm—_—ie §

5. In-Service Training Sessions ‘

i N

a. A resident intern, James McDonnell, from the University of Mass-
achusetts has ascertained, via questionnaire and actual visitations,
the specific needs of LEA staff in terms of basic Career Education
information, establishment of behavioral objectives, and (‘araer
Education curriculum |mp|ementat|on

vy

b. James McDonnell has scheduled mini-courses, based on these r?eeds.
A sample course outline and a schedule of these meetings can be
found in-Appendix H.
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6. Pre-Service Training Sessions

a. James McDonnell has been chargad with the establishment of a
graduate course at the University of Massachusetts regarding
Career education for the handicapped.

p— i

T

TR T T N A P TS L BN TR A NI e eyt
fomnd

—@

ﬁ 1




The course will be given in the Spring, Summer, Fall '73 and
again in the Spring of 1974. The ultimate aim is accredidation

of this course.

ol
o

A brochure explaining the nature cf the course is being developed
by James McDonnell in order to stimulate interest in this area.

O L b P Y M ] Q7 1 ST BT bt smyrirm o gy e

d. Both the mini-courses and graduate level course have the sanction
of the-University of Massachusetts as evidenced by the endorse- . |
ment of Dr. Kenneth Ertel, Chairman, Department of Occupational

Education which is noted in Appendix |. ‘

XTI Y

7. Dissemination

e KU o T

a. The data will be available on computer tape - validated: coded
for the handicapped population modification procedures will be
developed by the Consultants and C.E.T.'s regarding those
behavioral objectives which have been previously classified

as unattainable.

b. Project CAREER/Handicapped will utiiize media coverage at
appropriate intervals (i.e., October 30, 31 and January 1973) .

D. Results and Accompliishments

1. The solidarity and whole hearted efforts of the Career Education Teams
under the direction of the O.R.S. to design and implement a pilot
demonstration unit must be cited as the foremost feature of the first
phase. The C.E.T. have each chosen a feature of career education namely:

Fatl aetad 1 T T PRSTRN . "
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Milford - Awareness
Blue Hills - Exploration
Springfield - Exploration
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and have identified an occupational focus for the initial unit:

R

Milford - Cafeteria - food services
Blue Hills - Supermarket
Springfield - Market Sales.

2. The C.E.T. teams have secured the increasing support of their
administration through their enthusiastic presentations of Career

Education Curricula.




. The reception of career education at Milford has been apbreciably

enhanced by the skillful work of Mrs. Anna Lipworth, specialist
in creative movement. Refer to Appendix J for inclusior; of Mrs.
Lipworth's paper which came to fruition as a result of har work
in Milford.

Mr. Rodger Kingston aided in media presentations at the Rlue Hills
LEA. Mr. Kingston developed a 20 minute slide-tape presentation
on an over-view of the supermarket as a potential site wherein
Handicapped persons can receive jobs. The slides were actually
taken in Fernandes Supermarket which is the community contact
for the Blue Hills LEA.

The preparation and design of a Career Education Resource Center

in each LEA is another monumental accomplishment. !llustration

| depicts the environments prior to the Project's inception. (Illustrations
are found in Appendix O)

[tlustration Il depicts the changing Career Resource Center environments
as they are being modified.

[llustration Ill depicts specific future plans for Career Education Resource
Centers, to be enacted by January, 1973.

A brochure developed by the 0.R.S. and C.E.T. reflects the
continuity of program in each LEA and suggests the surmounting
unique problems in their respective environments.

Dinner meeting with C.E.T. and consultants initiated their invelvement
with each other and opened lines of communication for future inter-
action in terms of the behavioral objectives.

Preparation for January full time implementation has been concurrent
with and synonymous with the pilot demonstration Oct. 30-31, 1972.
Results of the demonstration will be given full consideration when
planning for January.

The establishment of a parental consent form was initiated by the C.E.T.
and plans are being made to have appropriate meetings with the parents
by November 15. (Note Appendix K).

- Project CAREER is in the process of establishing a management document
which specifies the administrative and organizational procedures of

each component. The management document of the Handicapped Component
will be forwarded to Washington and Regional B.A.V.T.E. personnel
under separate cover.




Y T Ty e v i

$nsmid

Evaluation

Evaluation of Phase | was performed by a third party evaluator, Mr.
Robert Reid of Psychometrics Inc., Box 534, Falmouth, Massachusetts
02540. The results of this evaluation are included in Appendix L

Conclusions and Recommendations.

1.

Conclusions

Interdisciplinary approach to establishing Career Education curricula
reflects desirable effects. C.E.T.'s are composed of a special
education teacher, a vocational teacher and academic teacher. This
team composition expedites interchange of all disciplines and ultimately
facilitates articulation of career education concept to other staff
members.

In-service training needed on regular basis to wean teachers away
from strong alliance with discipline and foster appreciation of carcer
education orientation.

Expect that career education for the handicapped will greatly enhance
the employability as well as expand their "career horizons."

There is a need for continued collaboration with industry which will
be expedited by the behavioral objective approach.

Career Education for the handicapped is a new concept that requires
team effort of not only all disciplines but with various types of school
systems (i.e. comprehensive and vocational technical schools).

Our Blue Hills LEA is in a feeder school district of Blue Hills Regional
Vocational Technical School - namely, North Junior High School,
Randolph, Massachusetts.

Recommendations

Administrative Involvement

In each of the three LEA's it has become quite clear that there is a
significant need to coordinate the progress of the component with the
respective administrative personnel (i.e. principals, director of
Special Education, Director of Pupil Personnel Services and the
Assistant Superintendent) .




Involvement with Industry

[

The three 0.R.S.'s have initiated preliminary contacts with local
industry regarding securing of appropriate training guides and
enlisting their cooperation in having their business function as a
training site. This particular kind of activity will increase markedly
in Phase |l.

Review of behavioral objectives

Project CAREER's behavioral objectives will be intensively examined
by the Components Consultants and strong efforts will be made to
increase the efficiency of the LEA teams to develop more effective

- behavioral objectives.

Increased Participation of different Handicapped Students

Project CAREER in cooperation with the LEA teams will effect a
concerted drive to introduce the mechanics of having handicapped
students from state and private institutions return to the three
LEAs. This objective will enhance the possibilities of increasing
services to each respective handicapped.
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[Il. Body of the Report

A.

Problem area toward which the project was directed.

The concept of career education for the handicapped toward which Project
CAREER/Handicapped's efforts are directed, is a relatively new and
innovative idea. Prior to this time, education for the handicapped was
primarily of an academic nature, the scope of which was limited and often
"watered-down". Vocationsl training, where offered, involved exposure
to a narrow field of occupations and often lacked the necessary follow-up
procedures to help the handicapped make the transition from school to the
"world-of-work."

The President's Commission on Employment of the Handicapped and the
President's Commission on Mental Retardation have jointly concluded that:

"Education and training of a mentally retarded person
should be vocationally orientated from their beginning.
They should be pointed toward iie kinds of jobs that
will actually exist in the area in coming years. And
school programs of education and ti~aining for the
retarded should be flexible enough to develop good
work skills and attitudes in the bread range of

ability levels among the retarded who can benefit

from schoo! programs. These programs should also
continue up to the point at which the retarded in-
dividual moves into the job he will hold (no gap be-
ween training and work), with counseling assistance
continuing as needed at least until the new worker

is demonstrably adjusting well to his working condition
co-workers, and being on his own."

Confirming the need for improved services for the handicapped were re-
marks made by Senator Edward Brooke (Massachusetts) in.a speech
prepared for a Unity Day Breakfast, Octobar 8, 1972. Senator Brooke re-
vealed that of the 6 million school age handicapped children in the United
States, 60% are not receiving special assistance. He went on to indicate
that in the Commonwealth, only 57% of the state's 111,000 handicapped
children are receiving adequate education. And, as indicated earlier, the

training that is offered the handicapped population is rarely career
oriented. '

The two most common aguements agzinst the validity of occupational training
of the handicapped have been non-availability of jobs for handicapped
persons once they are trained and the burden of increased insurance
rates for employers of the handicapped.




Addressing himself to the concern of availability of jobs for handicapped
persons, Mr. Fred Krause, active executive director of the President's
Committee on Mental Retardation indicated that a careful examination by

his committee and the President's Committee Employment of the Handicapped
revealed "an unmet demand for unskilled and semi-skilled workers -
65,000 openings for jobs at eating places alone."

The questions of increased insurance rates for companys' employing the
handicapped was recently examined by the Massachusetts Committee on
the Employment of the Handicapped. A report by the Insurance Sub-
Committee on September 13, 1972 stated that:

"As far as we can determine, no group insurance carrier
restricts an employer from hiring or obtaining group
insurance coverage for an individual employer applicant
or any category of applicant. . .

Except for the very small employer, the premium rate
resulting from poor claim experience on the part of any
one handicapped person - or any non-handicapped person
for that matter - would be so small as to be insignificant
and certainly not large enough to justify denying employ-

ment to anyone." i

Thus, recent reports refute the two most powerful arguements against
training and employment of the handicapped. Indeed, in many instances
Krause points out that the handicapped get a great deal of satisfaction and
feeling of achievement out of jobs that others may see as tedious.

A search of the 50 states, of various nationally known public and private
agencies, and of a representative number of business industry and
organizations has thus far, revealed a paucity .. career education materials
for the handicapped using a behavioral objective approach. Furthermore,
many organizations indicated an earnest desire to receive the curricula
products Project CAREER/Handicapped is presently developing.

Project CAREER/Handicapped has responded to the conclusions of the President's
Committees and the apparent dearth of career education materials for the
handicapped throughout the country by committing itself to the development

of career education curricula for all handicapped persons based on behavioral
objectives in current, new and emerging occupations. Such an approach

will provide for handicapped studerts an opportunity equal to that of non-
handicapped students to be exposed to the world of careers, to learn about
various occupations that exist and to develop the prerequisite skills and
knowledges they call for.
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B. Goals and Objectives of the Project

1. Toestablish an interdisciplinary Career Education Team each of

the three LEAs composed of a special education teacher, a vocational
and an academic teacher. The team will be coordinated by an
Occupational Resource Specialist in each LEA.

2. Toestablish preliminary steps for ascertaining which of Project CAREER's
performance objectives are attainable by handicapped persons. Appropriate
experts in various fields of disability (i.e. blind, deaf, mentally retarded,
physically impaired, emotionally disturbed and speech impaired) will review
behavioral objectives according to their specific area of expertise.

To design and demonstrate on October 30 and 31 a career education curriculum
based on behavioral objectives and suited to the occupational and economic
needs of each particular LEA.

4. To develop prozedures for successful integration of persons with disabilities
along with non-handicapped persons in a Career Education Resource Center.

5. Toincrease support of and involvement with Project CAREER /Guidance,
community, state and federal agencies, industry, home, and local school
administration by reciprocal information sharing and continuous dialogue.

Ob'! ectivei

1. Project CAREER central staff (Administrator and Assistant Administrator)
will plan with LEA Administrator regarding the selection and appoin-

ment of Career Education Teams by July 1st. Develop and post job
specifications in each LEA in June 1973 so that handicapped component
staff members might be included in the Westfield State Summer Conference.

2. To review Project CAREER's behavioral objectives to ascertain how

they might be utilized by handicapped persons. To set up as appropriate
system for experts in the various handicapped disabilities to examine
and code the behavioral objectives.

e e A el gEn OB Bad oy aaal Y BRSO TR B
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The Career Education Teams will design and implement on a pilot

basis a career education curriculum for their handicapped populations

on October 30 and 31st in order to be viewed and evaluated by appropriate
personnel from Washington.

s |
.
w

4. The Project CAREER central staff and Career Education Teams will

: establish a dialogue by October 1st with the LEA Directors of Special
Education and appropriate principals regarding preliminary methods which
would lead to establishment of a Career Education Resource Center.

C=-11-




- 5. The Career Education Teams will develop initial steps to establish a
strong dialogue by November 1st with the respective state and
federal agencies, parents, industry, and other appropriate LEA

- administrative personnel.

C. General Project design and Procedures followed:

The first Phase of Project CAREER/Handicapped encompassed a brief five-
month period of time which necessitated a concentration on the establishment
r of administrative procedures and orientation of LEA personnel to ovarall

: { Project CAREER /Career development aims and objectives. Project CAREER/
b Handicapped is an "appendage" of Project CAREER/Career development and as
S such is required to adhere to its basic design as well as be dependent upon

j { Project CAREER for the behavioral objectives which are central to the career
' education curricula.

}2 The Career Education Teams were established on July 1st for Project

N CAREER's Summer Conference at Westfield July 16-21, 1972. Each team

1- emphasized an interdisciplinary approach by the nature of its construction,
l’. A special education teacher acts as a Master teacher, and as such will teach

the pilot class on a full time basis in January. The other two members of the
: team are an academic and a vocational teacher, who are 20% time personnel.
[; These teachers not only offer assistance to the Master Teacher but are charged
with "spreading the word™ of career education to the other LEA staff. The
Occupational Resource Specialist coordinates the teams efforts, and interfaces
between the LEA school staff and outside public and private agencies.

ooy

In Springfield this design is varied with the O.R.S. offering a specialty in
vocational education and the master teacher being assisted by iwo academic

teachers (An organizational chart was included in the Quarterly Report,
September 13, 1972) .

All the positions were occupied in the LEA by the posting of job specifications
and the choosing of personnel being made specifically from within that
school system.

The selection of the Career Education Teams and the Occupational Resource
Specialist prior to the Summer Conference and 4-week Summer Workshop
back in the LEAs allowed the Handicapped Component to intimately inter-
face with Project CAREER, Career secondary statf and Project CAREER/
Guidance personnel from the inception of such teams and their work on
development of career education curricula.

-i2-
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Each C.E.T. was charged at the Summer Conference to chose a feature of
career education upon it desired to focus and upon which it would develop a
pilot demonstration unit. The areas chosen are:

Blue Hirls - Exploration
Milford - Awareness
Springfield - Exploration

t The 4 week workshop gave the C.E.T. time to perform an occupational and
‘ economic needs analysis in order to chose a career environment thrust for
their pilot demonstration units. Their selections are:

! P e _ Biue Hills - supermarket
1 Milford - cafeteria and food preparation
T Springfield - marketing sales

Also determiried at that time was the site of the Career Education Resource Center
; and the preliminary composition of the class. The three LEAs chose to initiate
the program with a class of 8-12 educable mentally retarded students (refer again
: to Student Analysis Data - Table I). The sites of the C.E.R.C. will be:

[ZR Y77 |

¥

Blue Hills - North Jr. High School - Randolph, Mass.
Milford - Spruce Stireet Elem. School - Milford, Mass.
Springfield - Chestnut Jr. High School - Springfield, Mass.

bmiay

The C.E.T. and O.R.S. have devoted the time between the Summer Conference

and pilot demonstration date - October 30 - 31, 1972 to articulation with

an appropriate industry contacts; establishment of public and private resources
and "selling" of career education to other LEA personnel, both administrative
and instructional staff. More especially, the C.E.T . have been concerned

- with developing a career education curricula with a behavioral objective format

and the designing of a Career Education Resource Center.

: Tha activities of the C.E.T. personnel have been monitored and directed by the
5 l Project Administrator, Mr. Sumner Rotman and his assistant, Ms. Patricia
s Leonard. As indicated in Table ll, frequent formal mestings have been

; established both in the Project CAREER Office and in the actual LEA systems.

Informal dialogue and conferences, through not recorded in Table'll, were
carried on periodically as special concerns arose.

In addition to overseeing LEA activities, the administrative staff were concerned
with developing a viable system for reviewing the validated behavioral
objectives with the handicapped in mind. Consultants were enlisted and

briefed as to their essential role in this "coding" process. Definitions of the various
disabilities were established and planned for inclusion on Project CAREER's
print-out.
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Instructions, were developed for reviewing the behavioral objectives with
specific handicapped persons in mind. A preliminary dinner meeting, Sept.
14, 1972, set the tone for enlisting the cooperation of consultants. An actual
trial review of behavioral objectives was held on October 12, 1972 &t the
Project CAREER Office. -

The Consultants were pleased to note the extent of this work and collectively
they stated that in their experiences this kind of examination of the capabilities
of handicapped students has not been demonstrated in the literature or in
recent Projects throughout the country. Project CAREER can substantiate
this by noting that in view of the responses for educational materials for the
handicapped its design is yet to be duplicated. Projects in Vermont, Florida,
Cincinnati and Ohio hold promise; Project CAREER/Handicapped wiir examine
these projects in the near future.

Realizing the strong need for commitments from public and private resources,

the role of 0.R.S. has been defined specifically as an interfacing agent between
such resourses and the LEA school staff. Advisory Councils have been tentatively
established with such personnel in mind from the three LEAs.

Sidney Snegg, Occupational Resource Specialist from Springfield, for example,
has had favorable results from his contacts with the Chamber of Commerce. He

is also being considered to become a member of the Massachusetts Rehabilitation
Commission local area board in order tc insure that career education is not carried
on in a vacuum at the C.E.R.C. at Chestnut Junior High School.

By January, a Steering Committee will be formed for the Handicapped Component
which is composed of key personnel from the 3 LEA Advisory Councils. This
technique of organization will help increase "cross fertilization" of ideas from
each LEA. The worth of such committees cannot be underestimated in terms of
potential sources of employment, sources of equipment and technical assistance
as well as in keeping the component leaders aware of other current and parallel
activities that are able to be utilized for assistance.

Another dynamic aspect of the Handicapped Component has been the establish-
ment and presentation of in-service training sessions to the LEA Career
Education Teams. The Resident Intern, James McDonnell, a doctoral candidate
in Occupation Education at the Univeristy of Massachusetts, has prepared

and wiil present a series of mini-courses related to a behavioral objective
approach to career education for the handicapped and new perspectives for
dealing with children with special needs. The Resident Intern's activities
are a reflection of the types of learning experiences of the E.P.D.A. grant .
currently being administered by the Department of Occupational Education
under the direction of Dr. Rodger Peck, Chairman of the Leadership
Development Program.
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The initial content of the mini-courses was based on a needs survey by

James McDonnell conducted via questionnaires to each LEA. A number of
papers were collected and/or especially written for the courses which are
expected to function for 3 hours per session. The papers represent a continuum
of sophistication with behavioral objectives ranging from definitions and explan-
ations of behavioral objectives on a primitive level to the application of
behavioral objectives into an instructional system based on a criterion reference
scale. Also included are papers dealing with the dynamics of and new directions
in educating children with special needs.

The flexibility of these courses will insure relevance for each LEA and
will provide meaningful training for all LEA staffs. The LEA staffs career
educational growth will be measured on a pre and post instrument as an
evaluation of the course effectiveness.

The Center for Continuing Educatian at the University of Massachusetts has
expressed interest in accreditation of these mini-courses: allowing one credit
each for the Fall, Spring, and Summer sessions - a total of 3 credits by Sept.
1974. Although accreditation of a graduate level course was part of the
long-range plan, such sanctioning of the mini-courses at this point in time
will be indeed noteworthy. Apparently, the worth of such an undertaking is
obvious even in the developmental stages .

James McDonnell's learning experiences in the E.P.D.A. Program interface
strongly with the activities performed for Project CAREER/Handicapped in
developing leaders in the field of education who can understand and articulate
the need for career education for the handicapped.

Pre-serivice training sessions, based on lessons learned in the mini-courses,
will be offered to persons preparing for teaching careers. In this way, new
teachers will be familiar with the behavioral objective approach to career
education for handicapped prior to employment and will be better pre-

pared to utilize Project CAREER's data as it becomes available. A brochure

announcing the availability of such a course will be forthcoming in the
near future.

Results and Accomplishments

Within the limits of a brief five month time frame, Project CAREER/Handicapped
has fostered the creation of pilot demonstration units in each of the three LEASs
which are expected to increase in scope during the second phase of the project.
The sincere and tireless efforts of the Career Education Teams to develop these
pilot units must be acknowledged as the foremost feature of Phase |I.




Career Education Curricula

The teams were oriented to the career education concept at the Summer
Conference in July; developed an over-all strategy for the 4 week workshop;
created a general outline for their pilot unit during that workshop; and expended
the curricula utilizing a behavioral objective approach. Samples of these |
behavioral objectives in 4-part Mager format are included in Appendix M.

Concurrently with the development of the curricula, the Career Education
Teams paved the way for school administrative support to a career education
approach by their enthusiastic presentations of Project CAREER to their
respective LEA staffs.

As noted in Table Il, a number of formal meetings were established with the
Career Education Teams during this phase.

Career Resource Environment

The main focus of the teams' efforts has been the development of the Career
Education Resource Center as an environment in which the behavioral
objectives can actually be utilized by the Master Teacher. The instructional
strategies will be further complemented by an appropriate community site such
as a supermarket, a local restaurant and a department store.

Resident Intern's Mini-Courses

The Resident Intern, Mr. James McDonnell, has added considerably to the
in-service training of the LEA staff. The mini-courses he has developed on
career education for the handicapped have been enthusiastically received in
the Milford LEA and are presently being seriously considered for accreditation
by the Center for Continuing Education at the University of Massachusetts.
The Career Education Teams have expressed the desire for other instructional
staff members in their LEAs to be permitted to attend these mini-courses.

The mini-courses will add another dimension to the dissemination and
acceptance of a career education program for the handicapped by exposing
other staff members to the concept. Thus, the courses cannot only better
prepare the Career Education Teams to complete their objectives, but also

help orient other teachers to the concept establishing the ground work for
future expansion of the process.

Consultants

The consultants' dinner meeting and meeting in the Project CAREER office
helped to acquaint our specialists with the process and establish initial steps
towards understanding the scope of the Handicapped Component's tasks
(i.e., coding and modifying the behavioral objectives). Project CAREER/
Handicapped has secured the wholehearted support of these specialists who

-16-




have expressed the cpinion that Project CAREER/Handicapped's efforts are unique
and worthy of pursuit, and have noted that within their collective experience,

this process for establishing the capabilities of the handicapped has never been
attempted before throughout the country.

Graduate Intern

Miss Georgette Sheeri, a graduate student from Boston University, Department

of Special Education, Boston, Massachusetts has recently been assigned to

the Project CAREER/Handicapped on an intern basis. Miss Sheeri will

assist in the examination and dissemination of career education materials which
are being collected from a search of 50 states and a variety of organizations across
the country. To date, approximately 20 responses have been received with an
average of 15% of the materials being directly applicable to our approach. It

must be mentioned, however, that in none of the states has a duplication of
Project CAREER/Handicapped efforts been found.

Miss Sheeri will analyze the data and present the applicable materials to the

‘LEA Teams. In this manner, we can be certain that maximum use is made of

other projects' efforts and that the teams have all the most recent data on

" career education for the handicapped in the most useable and concise fashion.
" A selection of outstanding programs will be noted, and appropriate dates will

be arranged for the administrative staff and LEA teams to conduct on site
visitation.

Evaluation

Mr. Robert Reid, Psychometrics, Inc., has completed a third party avaluation

_following the guidelines described in "Preparing Evaluation Reports: A

Guide for Authors." The results of this evaluation are noted in Appendisx L.

Conclusions and Recommendations

1. Based upon the apparent efficacy of a Career Education Team approach in
the LEAs, the Project Administrator and Assistant Project Administrator
will attempt to help other schools in those LEAs develop such inter-
disciplinary relationships.

2. Since Mr. James McDonnell's mini-courses have been so enthusiastically
received in the LEAs, plans are being made to include other members
of the instructional staff. The University of Massachusetts, Amherst, is
considering the establishment of a Career Education Workshop in January
for school administrators. Project CAREER's program will be the nucleus
of that workshop. ‘

3. The occupational areas initially selected for the demonstration units are
expected to broaden as Project CAREER's behavioral objectives become
available.

-17-
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The project expansion of the occupational areas will foster greater
contact with industry in support, advice and resource capacities.

The fact that a career education concept for the Handicapped has received:
the approval of the administrative staff of three types of school environments
(note Appendix F) lends credence to the transportability of that concept

in Phases Il and I1l. Each LEA with its own unique set of logistical

problems has attempted to solve the problematic issues and establish a
workable Career Education Resource Center in a manner that is economically

: ‘f‘_easible.

Implications

1.

The composition of the Career Education Team (Special education, academic
and vocational teacher) reflects the ability of major departments to work
together toward a curricula that involves the central disciplines of a school
system.

Industry, neretofore, has not had an opportunity to impact upon what is

being taught in the classroom. A career education approach based on
validated behavioral objectives insures that industry will have a part in

the creation of the curricula as well as in the implementation of that curricula.

Since the Commonwealth of Massachusetts' Division of Special Education
endorses the return of handicapped students from private and state
institutions, Project CAREER/Handicapped's concept of inclusion of
handicapped students from other disability groupings into the Career
Education Resource Center is in concert with the Commonwealth's plan.
The coded behavioral objectives will enable the regular teaching staff to
be better prepared to instruct all persons with special needs.

L Y Wﬂdﬁr

ject Director

-.:-/Mawwd/ é Y727 8>/

’ Project Administrator

MNovem bed 14, 197 2—
Date
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APPENDIX A

5 JOB SPECIFICATIONS

Occupational Resource Specialist

Career Education Team
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PROJECT

CARBEER

COMPUTER ASSISTED RESEARCH FOR EDUCATIONAL RELEVANCE

DR. CLIFFORD W. EASTON 301 NORTH MAIN STREET
DIRECTOR

RANDOLPH, MASS. 02368
TELEPHONE: 617-963-8653

JOB DESCRIPTION: Occupational Resource Specialist

Project Title: Project CAREER/Handicapped Component

Project Goals: The major goals of this project are to develop and evaluate a
career education curricula for the handicapped which will be implemented in an
integrated classroom setting and which will reflect the applicability of the
parent Project CAREER's process for the handicapped student population.

General Job Description: The Occupational Resource Specialist is responsible

to and under the cooperative direction of the Project Director and the Project
Administrator. The Occupational Resource Specialist will be the Coordinator of
a Career Education Team within each of the LEAs. This team will be composed of
three instructional specialists: special educator, vocational educator, and/or
industrial arts educator; and an instructor of academic subjects.

It will be the responsibility of the Occupational Resource Specialist to select

and supervise the Career Education Team within the LEA. He will be expected to-
assist the Team in implementing a model career education program based upon one
of the career education phases, namely, Awareness, Exploration and Skill Develop-

- ment. He will also be expected to work cooperatively with the various members of

his Advisory Committee, the Project's Steering Committee, and the Consultants who
are associated with the porgram.

Qualifications:

1. The Occupational Resource Specialist should have an advanced degree
in special education, vocational education, and/or counseling.

Experience should include a minimum of five years in public school
education with specific emphasis where possible in: (1) special
education; (2) vocational education; (3) counseling; (4) administration

and supervision; (5) curriculum development; and (6) elementary and
secondary teaching.

3. The nature and demands of the Handicapped Component will necessitate
a working knowledge of computer services, occupational information,
student placement programs, and career education.
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8.

Facility with writing and using curricular materials in behavioral
objective format.

Ability and experience in developing and preparing fundable proposals

in such areas as special education and vocational education, or a
myriad of appropriate innovative educational procedures.

Experience in planning and conducting in-service programs for teachers
and/or counselors.

Some knowledge of research techniques.

Energetic, ambitious, diplomatic.

Period of work: This is an 11-month position with one month paid vacation. A
regular work week consists of 5 days and forty hours, with any additional hours as
needed to properly perform the duties of the position.

Salary Rate: Salary is $14,000 for the first year with a maximum of a 10% increase
yearly. Appropriate and reasonable fringe benefits will also be provided.

ToApply: Please send a letter of application, credentials, supportive material,
and the names and addresses of three professional references to:

Dr. John E. Deady
Superintendent of Schools
Springfield Public Schools

Central Office
195 State Street
Springfield, Massachusetts 01103
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THE PUBLIC SCHOOLS of SPRINGFIELD, MASSACHUSETTS

| { I SPRINGFIELD PUBLIC SCHOOLS
; springfield, Massachusetts :
: I May 30, 1972
, ] l NOTICE OF VAGANCY
; - TITLE: Occupational Resource Specialist, Project CAREER -
E l Handicapped Component
; APPLICATIONS: Should be addressed to Dr. Helen N. Theinert, Assistant
{ ;. Superintendent for Personnel and Research, 195 State Street,
r : ] Springfield, Massachusetts 01103 by June 13, 1972.
§ . WORK YEAR: Twelve months with 22 days of vacation
B l
g EFFECTIVE DATES
¥ OF EMPLOYMENT: A. Summer workshop July 16, 1972 - August 18, 1972
: l B. September 1, 1972 - November 1, 1973
5 l 'SALARY: Category I, $13,855 - $16, 355 plus 5% percent increase for 1972
f DUTIES: The major goals of this project are to develop and evaluate a
" , career education curricula for the handicapped which will be
2 I implemented in an integrated classroom setting and which will
5 reflect the applicability of the parent Project CAREER's process
{ for the handicapped student population. The Occupational
5 ' Resource Specialist:
;%’ 1. Is respoﬁsible to and under the cooperative direction of
5 I the Project Director and the Project Administrator.
k-
B 2. Will be the Coordinator of a Career Education Team within
i} l each of the Local Education Agencies. This team will be
i composed of three instructional specialists: special
) educator, vocational educator, and/or industrial arts
2; ‘ educator; and an instructor of academic subjects.
fg 3. Will select and supervise the Career Education Team within
' the Local Education Agency.
e
Q A‘i -22- ¥
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QUALIFICATIONS:

10.

Will assist the Career Education Team in implementing a
model career education program based upon one of the
career education phases. namely Awareness. Exploration
and Skill Development.

Will work cooperatively with the various members of his
Advisory Committee. the Project's Steering Committee.
and the Consultants associated with the program.

Be a teacher at Chestnut Street Junior High School
currently or on September 1. 1972

An advanced degree in special education, vocational
education and/or counseling.

At least five vears experience in public school education
with specific emphasis where possible in: special
education, vocational education, counseling. administration
and supervision. curriculum development and elementary
and secondary teaching. :

Possess a working knowledge of computer services.
occupational information, student placement programs
and career information. '

Facility with writing and using curricular materials in
behavioral objective format.

Ability and experience in developing and preparing
fundable proposals in such areas as special education
and vocational education. or a myriad of appropriate
innovative educational procedures.

Experience in planning and conducting in-service
programs for teachers and counselors.

Some knowledge of research techniques.
Energetic, ambitious. diplomatic.
Certification by the State Department of Education as a

special education teacher, vocational education teacher.
or counselor.
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PROJECT

CAREER

COMPUTER ASSISTED RESEARCH FOR EDUCATIONAL RELEVANCE

DR. cupz?:eg W. EASTON 301 NORTH MAIN STREET
TOR : RANDOLPH, MASS. 02368
TELEPHONE: 617-963-8653

JOB DESCRIPTION: Career Education Team
for the Handicapped

Project Title: Project CAREER/Handicapped Component

Pi-oject Goals: The major goals of this project are"to develop and evaluate a
career education curricula for the handicapped which will be implemented in an
integrated classroom setting and which will reflect the applicability of the
parent Project CAREER's process for the handicapped student population.

General Job Description: The members of the Career Education Team constitute

a special educator, vocational educator, and/or an industrial arts educator and

an instructor of academic subjects. These individuals will be responsible to the
Occupational Resource Specialist and will function as the primary agents regarding
the imp lemeritation of the career education curricula. ’

The Career Education Team will work under the jurisdiction of the Occupationai
Resource Specialist, and under the general supervision of the Project Administrator
and Assistant Project Administrator. The Team will be charged with the major
responsibilities of developing and implementing a career education curricula based
upon one of the career education phases, namely, Awareness, Exploration, and Skill

Development. The members of the Team will also function as the primary agents within

the school system who will serve as dynamic advocates of career education for the
handicapped.

Qualifications:

1. The Career Education Team should have advanced degrees in special
education, vocational education and/or counseling.

2. Their experience should include a minimum of three years in public
school education with specific emphasis where possible in: (1)
special education; (2) vocational education; (3) counseling; (4)
administration and supervision; (5) curriculum development; and (6)
elementary and secondary teaching.

3. The nature and demands of the Handicapped Component will necessitate

a working knowledge of computer services, occupational information,
student placement programs, and career eclucation.’
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10.

Possess a working knowledge of computer services, occupational
information, student placement programs and career education.

Facility with writing and using curricular materials in behavioral
format.

Ability and experience in developing and preparing fundable pro-
posals in such areas as special education and vocational education,
or a myriad of appropriate innovative educational procedures,

Experience in planning and conducting in-service programs for
teachers and/or counselors.

A

Some know ledge of research techniques.

Energetic, ambitious, diplomatic.

Certification by the State Department of Education as a special

education teacher, vocational education teacher, secondary teacher
or counselor.
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THE PUBLIC SCHOOLS of SPRINGFIELD, MASSACHUSETTS

TITLE:

APPLICATIONS:

WORK YEAR:

EFFECTIVE DATES

OF EMPLOYMENT: -

SALARY:

DUTIES:

SPRINGFIELD PUBLIC SCHOOLS
Springfield, Massachusetts

May 30, 1972

NOTICE OF VACANCY

Career Education Team for the Handicapped. Project
CAREER - Handicapped Component (3 Positions)

Should be.addressed to Dr. Helen N. Theinert, Assistant
Superintendent for Personnel and Research, 195 State Street,
springfield, Massachusetts 01103 by June 13, 1972.

Regular teachers' schedule

A. Summer workshop July 16, 1972 - August 18, 1972
B. September 1, 1972 - November 1, 1973, plus after
school hours to be scheduled.

Regular teachers' salary schedule, plus $135 per week

during summer workshop and $6.50 per hour for work
performed after school.

The major goals of this project are to develop and evaluate

a career education curricula for the handicapped which will
be implemented in an integrated classroom setting and which
will reflect the applicability of the parent Project CAREER's
process for the handicapped student population. The Career
Education Team for the Handicapped will:

1. Be directly responsible to the Occupational Resource
Specialist and will function as the primary agents
regarding the implementation of the career education
curricula. Team members will consist of a special
educator, vocational educator, and/or an industrial
arts educaior and an instructor of academic subjects.
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QUALIFICATIONS:

10.

Be responsible for developing and implementing a
career education curricula based upon one of the
career education phases, namely. Awareness,
Exploration, and Skill Development.

Function as the primary agents within the school system
who will serve as dynamic advocates of career education
for the handicapped.

Be a teacher at Chestnut Street Junior High School
currently or on September 1, 1972.

An advanced degree in education, special education.
vocational education and/or counseling.

At least three years in public school education with
specific emphasis where possible in: special education.
vocational education, counseling, administration and
supervision, curriculum development and elementary
and secondary teaching.

Possess a working knowledge of computer services,
occupational information, student placement programs
and career education.

Facility with writing and using curricular materials
in behavioral format.

Ability and experience in developing and preparing
fundable proposals in such areas as special education
and vocational education, or a myriad of appropriate
innavative educational procedures.

Experience in planning and conducting in-service
programs for teachers and/or counselors.

Some knowledge of research techniques.

Energetic, ambitious, diplomatic.

Certification by the State Department of Education as
a special education teacher, vocational education
teacher, secondary teacher or counselor.
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APPENDIX B
Project CAREER's

BEHAVIORAL OBJECTIVE FORMAT
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4.07 USER'S FORMAT

Condition(s) Given two sets of odometer readings from the same autowobile, one

set from using 6 gallons of high test gas and the other from using 8 gallons of

regular gas.

Performance Calculate the miles per gallon for ai: automobile with 4 stroke

internal combustion engine.

Extent Within 5 minutes calculate which gasoline gives highest-ﬁPG ratio.

Instructor L Date
Prerequisite
Learning Component Tasks Environment Concepts
i _
* Addition 1. Locate odometer Live automobili Molecular
<+ Record mileage shown The students 1 expansion
Subtraction on odometer possible. Molecular
3. Identify regular gas |2. Static test contraction
Multiplication 4, Fill tank _ engine Non compressi-
. 5. Record gallons needeq3. Odometer bility of
Division to fill tank . Fluid measurin fluids
6. Calculate miles devices Compressibility
Fractions travelled Gasoline ingred- of gases
. 7. Identify high test ient chart Standards of
Ratio gasoline measure

\O 00

Calculate MPG
Identify larger of

two numbers
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APPENDIX C

CODING DEFINITIONS AND INSTRUCTIONS

FOR CONSULTANTS' REVIEW OF BEHAVIORAL OBJECTIVES
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Instructions for Reviewing Behavioral Objectives
With Handicapped Population in Mind

'

You as educators are aware of the gaps between the world of work and the
educational curricula as taught in today's school systems. The federal government
through the Massachusetts Department of Education, in particular through Project
CAREER, is attempting to diminish and eventually erase these gaps. In order that
education be made more relevant to society's needs, channels of communication
must be opened between educators and industrial personnel. '

In an attempt to open those channels, Project CAREER has obtained the services
of industry and professional personnel to review and validate all. of the enclosed
performance objectives in terms of their actual applicability to the particular
occupation they represent. '

The goal of Project CAREER/Handicapped is to review these validated objectives
with the various special popuiations in mind and code them as being able to be
performed by individuals who are considered to be blind, deaf, mentally retarded,
physically impaired, or emotionally disturbed. You have been selected for your
particular expertise in the area of exceptionality and are being asked to review
the enclosed objectives in terms of the following levels:

Deaf Mentally Retarded , Blind
_ Prelingually Deaf Trainable Partially Sighted
Adventitiously Deaf . Educable Blind

Hard of Hearing

Speech Impaired Physically Impaired Emotionally Disturbed
Articulation Quadraplegic Moderate

Voice Paraplegic Severe

Rhythm Hemiplegic

Single Amputee - Arm
Single Amputee - Leg

Please refer to the enclosed behavioral objectives with only your particular specialty
in mind. '

If you estimated that the behavioral skill listed can be performed by a
individual, please place a check mark in the appropriate box which represents that
an individual with that disability or degree of special .need can perform that skill.

0 |
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" If there is no notation in the boxes, Project CAREER/Handicapped will assume that
the particular behavioral skill is judged to be unattainable by that specific student
population who exhibit special needs.

We extend our sincere appreciation for your time and cooperation in the important
task of coding these behavioral skills for persons with special needs. If you
encounter problems, please feel free to contact me at any time.
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- DEFINITIONS FOR HANDICAPPED CODING

i I. Deaf

Those who lost their hearing prior to the

. The Prelingually Deaf:
| ¢

acquisition of language; auditory functioning

is minimal and cannot be used for communication.
i . N

! The Adventitiously Deaf: Those who lost their hearing after the acquisition

\ e of language; auditory functioning is minimal and

cannot be used for communication.

H
[l aae |

The Hard of Hearinj_z

Those who have lost part of their hearing;

[ Reanacacnd ]

auditory functioning is sufficient and can be

used for communication (with or without
;

amplification) .

II.

Mentally Retarded: (defined by Dr. William Fitzgerald. Director of Psychological

Services in memo, October 28, 1971 to members of group
concerned with excluded chiidren and state regulations)

Trainable: Shall mean retardation in development determined

by evaluation to include, at least temporarily,

. severe delay in readiness or capacity to learn

academically, inability to benefit in a structured

group setting of more than eight children, or delay

)
ii. ) in attaining physical and social independence and

w
&5

.
'--.u-w!

behavioral reliability appropriate to age norms.
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Educable: Shall mean retardation in development determined by

evaluation less severe than Trainable and comprising

} the majority of children for whom educational services

| (o are to be provided under these regulations.
t

1 . II.  Blind
“I; Partially Sighted: Those persons with 20/70 - 20/200 vision in the
L | | better eye with correction.
]
‘ Blind: Those persons with less than 20/200 with correction

5 . or whose field of vision is significantly restricted.

IvV. Speech Impaired

Articulation: Disorders characterized by the substitution,

. ommission, addition and distortion of the speech

i : sounds.

Voice: Abnormality of the intensity, pitch or quality

of speech tones.

Rhythm: Defective timing of the speech sounds.

Pk 2%
o
py—)

V. Physically Impaired

ot 1 For S apr 4
zm“.

Quadraplegic: Both arms and both legs involved.
gf Paraplegic: Legs involved.

i
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VI.

Hemiplegic: Lateral involvement.

Single Amputee - Arm One arm involved

Single Amputee - Leg One leg involved

Emotionally Disturbed

Those persons who manifest the following symptoms:

1.

2.

Hyperactivity

Severe learning defects

. Poor ability to cope with sexual and aggressive impulses

Other severe psychoneurotic or psychosomatic symptoms

Severe withdrawal

.~ Mixed diagnostic, i.e., mental retardation and moderate to severe

emotional disturbances.

Moderate to severe emotional disturbance is represented by a continuum of
the above symptoms with the moderately emotionally disturbed generally
exhibiting a few of the symptoms to a lesser degree and the severely emotion-
ally disturbed generally exhibiting most of the symptoms.
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APPENDIX D

Names of Projected LEA Advisory Council Members

Blue Hills

Mr. Al LaRue

Massachusetts Rehabilitation Commission
Quincy District Office

Quincy, Massachusetts

Mr. David Ferreira
Manager, Fernandes Supermarket
Randolph, Massachusetts

Mr. Robert Sayrs

Director of Auxilary Pupil Services
Randolph Public Schools

Randolph, Massachusetts

Mr. John Carroll
Assistant Superintendent
Boston School for the Deaf
Randolph, Massachusetts

Mr. John Duarte

Personnel Director

Fernandes Supermmarket, Inc.
South Worcester Street

Norton, Massachusetts

Springfield

Mr. Frank Gulluni

Director

Springfield M.D.T.A. Program
Springfield, Massachusetts

Dr. Mary MclLean

Supervisor

Special Education

Springfield Public School System
Springfield, Massachusetts
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Mr. Thomas Ruscio
Professor

Springfield Colfege
Springfield, Massachusetts

. Mr. Louis Bachatti

Goodwill Industries
Springfield, Massachusetts

. Sister Agnes Pyne

Associate Director of Education
Springfield Archdiocese
Springfield, Massachusetts

Milford

Miss Patricia Pearl
Personnel Manager
Crant's - Milford Plaza
Milford, Massachusetts

Mr. Gordon Walsh
Food Manager

Grant's - Milford Plaza
Mitford, Massachusetts

Mr. & Mrs. William Scanlon
Resident Manager & wife
Rolling Green Complex
Milford, Massachusetts

Mr. Joseph Petty

District Supervisor

Massachusetss Rehabilitation Commission
Milford, Massachusetts

. Mr. "Gus" Niro
Broker

A.A. Niro Realty
Mitford, Massachusetts
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APPENDIX E

Sample of Firms and ;Agencies Contacted by O.R.S.

BLUE HILLS

Stop and Shop, Inc.
Boston, Massachusetts

Angelo's Supermarkets, Inc.
Marshfield, Massachusetts

Fernandes Supermarket, Inc.

Randolph, Massachusetts

Mr. Joseph Burkhart
Randolph Manufacturing Co.
Randolph, Massachusetts

A and A Distributors
Holbrook, Massachusetts

Miss Patricia Pearl
Personnel Manager
Grant's Milford Plaza
Milford, Massachusetts

Mr. William Scanlon
Resident Manager
Rolling Green Complex
Milford, Massachusetts

Mr. "Gus" Niro, Broker
A.A. Niro Realty
Milford, Massachusetts

Mr. Joseph Berrini

MILFORD

Director of School- Food Services

Milford Public Schools
Milford, Massachusetts
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Cafeteria Staff:

Muriel Rose
Helen Caron
Marie Ciccarelli
Grace Cuzini
Mary D'Onofrio-
Anita ladarola
Nicolette Luchini
Lucy Frascotti

SPRINGFIELD

Mr. Scott

Director of Personnel
Stieger's Department Store
Springfield, Massachusetts

Mr. Hamlin

Personnel Director

Atlantic & Pacific Grocery Stores
Springfield, Massachusetts

Mr. R.G. McNair
Victor Business Machines
Springfield, Massachusetts

Mr. Herman Greenbérg

Pioneer Valley A.F. of L. and C.1.0. Council

Springfield, Massachusetts

Mr. Angelo Salvatori
Diamond International
- Springfield, Massachusetts
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ot e 4 SR PATIT  SP T ey

MILFORD PUBLIC SCHOOLS

MILFYORD, MASSACHUSETTS 01757

617-473-0503

October 12, 1972

Mr. Sumner Rotman
Project Administrator

Project Career/Hamdicapped
301 North Main Street

Randolph, Massachusetts 02368

Dear Mr., Randolph:

I am excited about the Project Career/Handicapped approach and
I am eager to assist in the success of the program,

My staff at the school cafeteria in the Memorial School has
already begun working with Mr, Primavera and the Career Education

Team and we are looking forward to helping handicapped students to
learn more about the food services occupations,

Very truly yours,

Wit

James M, Berrini
Director « School Food Services

JMBerrini/if

a8y
peg
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FOURTEEN SEVENTY SEVEN MAIN STREET !

SPRINGFIELD, MASSACHUSETTS 01101

OPFRATING THE FOLLOWING STORES-

ROIEC
STEIGER'S — HOLYOKE P}\,LIJ R
STFIGER S — CASTFIELD . e ene e
SIEIGER'S — WESTFIELD o -
STEIGER'S ~ LONGMFADOW 1 . :
STEIGER' S = SPRINGFIELD i | SO
STEIGER S — SPRINGFIELD PLAZA i

|
2Ty
i
!
[}

!
!!'fy T

' i oE
¥r. Sumner Fotman OCCUPATIONAL 14 Hi.5 .
Frogram Career . _ . ‘

301 North Main Street, :

fandolph. Massachusetts '

Dear Mr. Rotman:

' Mr. Snees at Chestnut Junior Hich School in Springfield has asked me

to write to you and tell you of the mxtant. 0° our conoveration with Program
Caresr,

On Tuesday, October 31, 1972 Fr. Snege will bring a group of younestars
into our store where they will be given a shortened version of our sales train-
ing class by our training director. This will inelude overation of the cash
register and actually writing up a sales slip. The entire operation should
not. take more than two and one half hours.

Yours truly,

(’_.- . .’..' —

- ') C—' h‘i- ~-—lt
. J. C. Seott

October 25, 1972 Coordinator, Fersonnel Sarvices
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RANDOLPH PUBLIC SCHOOLS

ADMINISTRATION BUILDING
40 Highland Avenue
RANDOLPH, MASSACHUSETTS 02368

THOMAS L. WARREN

JOHN E. ZOINO
SUPERINTENDENT

DEPUTY SUPERINTENDENT

October 12, 1772

Mr. Sumner Rotman, Director
Project CAREER/Handicapped
301 Noxzth Main 5t.
Randolph, MA 02363

Dear Mr. Rotman:

This is to inform that the Randolph Public School
system is in sympathy with the intent and thrust of the
CARZER/Handicapped Component and plans to continue co-
operation in the effort to promote occupational education
of children with special needs.

-

Yours ,truly s

-

{/m%“l.d/,(warren (//é WL [

Superintendent of Schools
TLW:pb
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MILFORD PUBLIC SCHOOLS
66 ScHooL STREET
MILFORD, MASSACHUSETTS 01757

617-473-0505

Oct. 18, 1972

TO WHOM IT MAY CONCERN:

I have had contact with Mn Paul Primaver's development
of a career program for the mentally handicapped in the
capacity of Building Principal and Elementary Supervisor,

I have great appréciation for what he is doing and highly
endorse this program,

Qt@& O. e

ANTHONY *J, CIMINO :
SUPERVISOR OF ELEMENTARY EDUCATION :
PRINCIPAL OF PINE STREET SCHOOL AND SPRUCE STREET SCHOOL

James J. Buckley, Jr.
Superintendent of Schools
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THE PUBLIC SCHOOLS of SPRINGFIELD, MASSACHUSETTS

Chestnut Street Junior High - 495 Chestnut Street 01107

Henry A. Kelly ‘ Gerald R. Fortier
Principal Assiatant Principal
October 10, 1972

My, Summer Rotlman |
1 North Main Street
olph, Massachusetts 02368

Dear Mr, Rothman:

Ver

It is my considered opinion that Project Career's progress
in this school is good.

We have set aside two room, Bl and B.2, one for classroom
and one for resource center and psycho.motor traiming laboratory.

The project in this school under the able direction of Mr.
Sidney Snegg is well under way with commnmity contaots, and today lumber
to renovate one of the rooms arrived, Assembly programs have been
plammed as well as field trips.

We at Chestnut are fully committed to the support of the

handicapped in all categories,
Vory yours,
/‘%:ﬂ, a aﬂé@é,

" Hemry A, Kelly
Principal

HAK /1w
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APPENDIX G

HANDICAPPED SUB-COMMITTEE

Mission Statement




I FE
'L PROJECT
|
1 CAREBER
Ll
~ COMPUTER ASSISTED RESEARCH FOR EDUCATIONAL RELEVANCE
ol DR. CLIFFORD W. EASTON 301 NORTH MAIN STREET
i DIRECTOR
i RANDOLPH, MASS. 02368
o1 TELEPHONE: 617-963-86563
{
1 | MEMORANDUM
'/ z
; TO: Advisory Council - Handicapped Component
: i FROM: Sumner Rotman
| ; SUBJECT: Statement of Mission of Task Force
o DATE: September 20, 1972
Bl
] The principal task which the Advisory Council Sub-Committee would
H have for the Handicapped Component would be to determine the methods and procedures
i by which Career Education for the Handicapped would become a viable concept within
: each of Massachusetts' public and private systems which have as their responsibility
. the education and training of students and adults.
{
l Objectives:
[} 1. Acquisition of substantial evidence as to warrant
the need for allocation of considerable resources
! for Career Education for Handicapped. ' Due date -
r December 20, 1972.
; !
? - 2, Effect considerable discussion among public and
B private administrators regarding occupational
¥ is potential of handicapped students and adult
i Al populations.
f ! 3. Initiation of colloquia, symposia and conferences
. regarding outstanding models of implementation of

‘Career Education activities for Handicapped.
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APPENDIX H

COURSE OUTLINE AND SCHEDULE OF

IN-SERVICE TRAINING SESSIONS




e Kol

aen

oy

Aruitoxt provided by Eic:
P A

S

R g d i

[pw— |

e

[ el |

o |

[P = TN o ] 1
ey Povrrme——t

[Racied ot ]

[ZP s o=
ey § e

e T

—

erriculus liciular Paczelt

-
-

)1
3

+Q "oy & -~ 3 Fs 3
stisng) Chiosiivos cod thair

cad
en il [S9r3

4lizztion in carszor education with
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Jamas MNelconrell Zesident Intern
University ¢f rzszachusetts
A=herst, assachussetls
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CONTENTS COF CURRICULUM MODULAR PACKET

A Behavioral Objectives for Mini-Course

Js«  Mini Pupors in Packet are

I Scme Perspéctions on Behavioral 0Objectives

II Instruactional Objzetives Ovorview and Syathesis
ITI 7Tho Duvelopriont of Instructicnal Systeiis

IV Cbjectives, Evaluvation and Imiproved Learner Achiovemant

V  The Tiireat Pctontial of Precision
VI Instruaentation of Bloom's and Kratwohl's
Taxonomies for the Writing of Educutional Objectives
VII Knowledgo Base in Echavioral Cbjectives

VIII Check List for Evzluating

Cs Suvplemertary Materials
Pre Test

Posttest

Mini Exercise in Action_Verbs
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Schedule of Resident Intern's Mini Courses

November 8
November 14

Milford

October 18
November 15

Springfield

November 6
November 7

APPENDIX H

1:00 - 4: 00 p.m.
1:00 - 4: 00 p.m.

2:30 - 5:30 p.m.
2:30 - 5:30 p.m.

2:35-5:35p.m.
2:35-5:35p.m.
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ENDORSEMENT OF MINI-COURSES

AND

ACCREDITED CAREER EDUCATION COURSE
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SCHOOL OF EDUCATION - » Snhers

Oct. 19, 1972

y - Clifford Easton

{ Project CAREER
: 301 North Main St.
Randolph, MA 02368

| Dear C1iff:

! : We are pleased to cooperate with Project CAREER in

[ the development of a "handicapped component" in our teacher
education program. We are offering an extension course,

(Career Education for Children with Special Needs), during

the fall 1972 semester as part of the Project CAREER in-

service program with the pilot school.

We intend to develop a reqularly listed three credit
course on "teaching the handicapped" to be offered in the
summer session 1973. This course will be an outgrowth of
our experiences with the extension course. It will be an

accepted component of a master's degree program in the’
School of Education.

Sincerely yours,

.
,;eé.ﬁ;\z%ﬁ”f?é{‘/c s é’é v

‘ Center Director

H '
———

; KE/jb
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Of fice of Acedemic Affetre

LEARNING EXPERIPNCE (LEX) PROFILF

SPRING 1973

A LEXS
(leavs blenk)

| e R

.8 Modular
Credit

-100

& T8

L 8
C. Center/Prog. é
TPP Prog. &

D. Name of LEX I

SHEeA rit
CP RO ETD Fove e d, wiv

INBTRICTIONN

Instruetiona/guidelines nhould
be read defore f{lltng nut
profile.
ore eveilable {n roon 123,
Return profile to Acedemge
Atfeira Office after typad end
coordineted through appro-
priate center.

Coptes of {netructions

R, Time behadule]

kY4 ¥
It will be taught as an extension ,
course in the three pilot school sit

Mﬁ—mﬁpa
. teuet

KGT

+ Cepscity UG

¢ 20
TOTAL g

Ken Ertel, Jim McDonnell

He Offtcer R AfDLTM G U -

< 1A

&+ Alm end Content of Learning Experience ]

Organisstion Obtuuntn

Orueueu Ql-zm Other

O Lactura

To develop and implement a series of teacher preparation learning
expariences in Career Education for Children with Special Needs.
The students will explore curriculum practices; current trends and
developments in special education; the new Mass. state laws per-
taining to special education that will be implemented in 1974 and
the implications of those laws for educators in the fleld of career
choice and career education. Instructional systems will be ex~
plained as a learning strategy.

Quw

J. Cortificeation
Category

Ke 700 level
Equivalant

ves ®
O

New State

regs,

L. Readings (Suggested/Mequived)

0o Ta

Amount ;
Use:

Writing Behavioral Objectives for
Occupational E4., ESCO
Writing Behavioral Objectives a

Programmed Exercise for Beginners by
. David Hernandez, T
Effective Teaching Strategies with thel~
Behavioral Outcomes Approach by

Muriel Gerhard

School psychologists journal Vel. 10

M. Requirements (papers, exsmas, ste.) | '

outside readings, class at-
tendance and small written
exercises on instructional

objectégggiggrnggéQQren with

—

. .P!l\'.‘ﬂlll {tes

in Special Ed the
'_,;.LL_LQ_—It_P:‘ Room Asstgmeent |

6o
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APPENDIX J

MRS. ANNA LIPWORTH'S PAPER

ON

CREATIVE MOVEMENT
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ANNA LIPWORTH, CONSULTANT
PROJECT CAREER/HANDICAPPED

A: WHAT IS DANCE-DRAMA?

B: HOW DOES DANCE-DRAMA RELATE TO THE NEEDS OF HANDICAPPED YOUNGSTERS

A: What is Dance-Drama?

Dance-Drama 1s a snythesis of dance -- i.e., a creative dance experience
(which includes and tends to reinforce some basic ideas implicit in ballet,
medern dance, pantomine and eurythmics), while on the other hand becoming its
own uriique expression. However, in order for it to be assimilated, one is not
dependent upen a prior knowledge of any one or all of these dance forms.

The way individuals live is their poetry - and dancing undergoes changes,
particularly as the child's experiencing of his or her own body as being sacred
and heautiful becomes translated into the dance. We may dance stories, poems,
classical and popular pieces of music, etc. - and we may radiate ugliness,
despair, sadness, joy and laughter in our dance; but we have learned from the
great artists of the Mime how to o these things beautifully.

Dance is essentially democratic in that it is something everyone can do.
It is essentlally spiritual - in i{ts essence dance comes close to heing the all
sound, the almost unbelievable source of life itself, only coming in touch with
the deepest and most unconscious source of our spiritual lives.

In my mind's eve I can see this essence where past, present and future are
all reflected in the primary movements of the beginner -- creeping then crawling,
walking then running, skipping, jumping, leaping, twirling -- truly all of these
developmental pestures should be taught as basic movements of the dance. In this

way, original movements are again being roused and then finally reinforced and
exploited for all of their dance potential.

The quality of myself is in my dance. It speaks to me the way relived
dreams sometimes carry one off into space and time. Dance is part of space
and time because it is rhythmic, flowing, and connected; the purest expression
n{ balance, next to personal psychological integration.

To begin with, however, one must proceed at a level where dance is essen-
tially informal, where it simply reinforces very essential and primary personal
experiences in motion itself. Thereafter, one makes use of these motions as the
bevinning structure whereby form and design originat..

We dn this through the use of exercises, such as rolling, writhing, crawl-
ing, swimming (make belleve), flying - i.e., leaping, twirling, head rolling:
also through the use of animal studies - in particular the flight of the bird,
where movement is all a function of grace, involving slow and rapid specds -
pames of eternal flight, perpetually created through the dance of 1ife itsclf.

-49-

&y




P’

on a tree.

The fundamental thrust of the kind of dance I am talking about as opposed
to others is the reinforcement of central developmental experiences in the life
of the individual whereby all growth of physical and aesthetic skills in their
relationship to dance will be a reliving of primary levels of coordination.

This 1s 1in sharp contrast to the rather mechanical art of ballet, and also for
that matter certein repetitious and somewhat moribund exercises of modern dance.

Within the wisdom of experience lies the essence of dance in the various
parts and elements of our nature; in the creative urge for a kind of primitivity,
wishing only to express itself simply...... From this, then, come certain
aspects of surprise, playfulness, and the right to express one's dreams and
nigchtmares in a variety of movements; life and death interwoven like branches

One person's dream

is another's paradise,
one lifetime is all
there is to use for
the next one,

and these are our
spaces to move in.....

Moreover, dance i{s in the hurt and in unconscious hurt, and in the essential
moments of our lives. It grieves when grieving is essential to the growing
awareness of where pain really lives, to the naming of the pain itself.....

as we are, and have been, so we dance. I really believe that everyone who lives
openly can dance. Furthermore, for those whose natural instinctive patterns in
relation to dance is conditioned by a kind of a priori understanding, that in
addition, these people can become very artful; (in the sense that artfulness in
these terms can only mean being in touch with, and in having access to the deep-
est layers of instinctive and unconscious movement).

I wonder if the kind of dance I am describing is best experienced in a
totally natural setting where nature itself becomes the total teacher.....
where sounds, gestures, cries emerge as the most fundamental expression of
man's primal music. In nature we may find and explore primary. rhythms by the
use of a kind of body language. In our kind of dance, we listen to and act out
essences in nature itself. And with this process one is always automatically
regaining the primary sense of a child's vision.

Within this context therefore we have not only the freedom, but the license
to move ahead in space, and back in time. Dance then 1s an instinctive physical

- expression which is most simply a form of integratio~ in action.

What are the Origins of Dance-Drama?

Dance has origins out of the distant past which are for our purposes his-
torically relevant; when dance and ritual merged to become the ultimate lull-
fillment of mans real need for survival and personal expression. The key at
that time was being in touch with experiences that were considered threatening
or sacred. Dance as a form of ritual on this level was simply an effort to

mocltv or control certain aspectq of living which interfered with mans own
sense ofpower, the loss of which in effect, rendered him helpless.
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B: How Does Dance-Drama Felate to the Needs of Handicapped Youngsters?

Handicapped youngsters must learn for themsclves, how to modify and recreate
on very concrete levels, an emotionality which can help them to adjust and deal
vith a society which is really based on the needs of its more fortunate members.
Thus, tliey need aids to more fully communicate with issues which require commit-
ment, awarenvss and common sense.

The point of view alveady establisaed in the first part of this article,
i.e., what is "dance-drami" applies i: ¢l equally well to the needs of the
nandicapped. The exercisaes, the raironaie ior them, their relevance to normal
development for the normal child rv--» not cilange in any essential way as it
applles itself to the needs of the handicapped. However, let us look at each
specific handicap systematically and locate its particular relevance to creative
dance drama.

THE SLIN.

Man in an e¢volutionary sense is a primarily visual animal. His greatest
achievements arose -out of his ability to sce and construct. The blind are not
in contact initially in this way with the world around them. At first the blind
child feels the world as beiny formless and void, space and time having no be-
winning or end except as the *body intervenes. Urgencies of the body require
movement: time comes into being then through the rhythm of the day: the need to
go places and do things. '

Blind youngsters learn how to be in touch kinesthetically with the world,
T'hey learn to touch, and find out that touching is concrete and secure. tThey
depend at first on that sense which gilves them the preatest security, then on
wearing, and ultimately they become consclour of yet another faculty.....to
aclp determine what people really mean, or to put it differently whether they
mean what they say, i.e., the faculty of intuition.

Dance in the wav that I teach it for the blind will simply recreate through
their own senses but with an added ‘dimension of creative movement, things which
they actually know but which at first had to be painfully understood. I will
teach them the poetry of movement as it relates to sounds, to music, to poems,

The exercises which are already established as being workable for normal children
and adults will need to be related as instruction primarily through the use of
touch; the semantic aspects of teaching are rather important at this level
because it is nere that words become very critical. It .s under these circum-
stances therefore that we often turn to poetry as a major synthesis of language
itself. Just imagine a blind child moving to this poem.....

I like to leave the bed uumade,

It smells like I'm still sleeping

For then I can live between two worlds

With each of us together.

I know the telephone 1s crying for attention...
A minute more -

It's not the telephone at all

But celebrations of a brand new kind
Ringing from the watching walls.
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Have we ever really seen blind children dancing or working out a choreoe-
raphy as a team, or seen one with a more developed innat.: eift dancing v herself
alone on a stage. 1 have in my minds eve: and in realitv as well, ‘Verv voung
normal children do it by instinct, relvine very heavilw on a lot of kinesthetic
lanquagre as the basic modality for movement. And ocur blind children and woung

adult< have not been saved thank gordness from *uina verv voune.

So, thev too
can learn.

THE RETARDED

Mental retardation which exists ~n organic, cultural and achievement lewv:le
is 1 reflection of limitations in a given culture for providing adequate pros-
thetic aids which will enable the verarded to find satictactory ways of cvprecs-
ine themselves. '

The manner in which retarded vouncsters relate inter-personally is “v
bYringing things down to very concruete levels of understanding., The mixed
draunostic picture of brain damage, psvchotic bhehavior and or hvperac-ivity
i< a particularly difficult managemen® problem. How o we apply. creative dance-
drama to these peculiarly -handicapped human beirgs, L start simplv by making
ne assumptions about their limitatiims in areas. ot creativity or teed ‘or spirit-
ual uxpression. :

Because of problems which have to do with verv poor self-image, the re-
tarded move about rather gracelessly and most concpicuously with bad pnsture.
To begin with, creative dance can be introduced through the use of simple
theatre techniques - walking across a stage for example; what a concrete ex-
ercise (as an opener) in creatiwve movement. And i:¢ fun and really thrilling
to walk across a stage for almost anyhody - especially when there is an audience.
The retarded need awakening just like rormal prople do. We just have to dig a
little deeper and perhaps in areas where we haven': ecune before.

Things have speeded up so much in our society that reasonably equipped
people are having trouble with the pace. Just think of the difficulties our

retarded kids face with an internal time cloc's that onlv clicks at odd in-
tervals.

Briefly then, and to repeat, retarded voungsters can do all the exercises
described in the first section. I simply teach them to begin with what they
have already done. Only this time ther learn by example to do it better. They
crawl, creep, skip, run and jump, twirl, leap, ctc., and we put it all to music
or to mime, or painting or poetry and that's how we :art.
to relieve the spirit by giving it something to feel
break through the rigidities of the mind.

Sometimes we have
2ocd about in order to

In some way I feel a sense of urpency here. We need to make it happen for
them and for all our kids becausc at some level our own lives, our very sur-
vival depends for whatever reasons on really getting through.
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THE DEAF

Movement, and pantomime in particular, are natural facilitators for the
deaf for much that is creative in them to do. What they cannot hear as sound
they feel as rhythm and vibration. They see, therefore, the effects of move-
ment are apparent to them. The theatre of the deaf which is now in existence
and functions as a mime troupe is an extrodinary spectacle which looks some-
thing like a hymn to the religion of silence. There is a marvelous song that

for me so exemplifies the artistry of the deaf. I believe it is called
"Silence is Golden but our Eyes can See".

One who teaches deaf children or adults any art form should work primarily
in the beginning with their hands. I have had a normal pupil of mine move in
pantomime to the song "The Sounds of Silence" by Simon and Garfunkel with some
of the alphabet gestures she learned from a deaf friend. I have often wondered
how a deaf person would have done it. The teacher of dance-drama ir such a
situation must be able to communicate something to the deaf about how‘'the music
actually sounds as well. Her own artistic expression must be equal to the
natural artistry of the deaf in these areas. Our deaf children like all chil-
dren tell us in one way or another how and what they really need to learn. All
we have to do as educators is to listen very carefully and to observe with
patience, for it is here in my view that the practicum of teaching really begins.

THE EMOTIONALLY DISTURBED

To be as overtly disturbed as many of our kids are in the schools (to say
nothing of latent disturbances, which go relatively unnoticed) tells us some-
thing more about what is lacking (sensitive testing notwithstanding) than what
the disturbance is all about. Generally speaking it tells us about a lack of
centrality in the individual where deep and painful experiences have lain
dormant, resulting in self-destructive expression or anti-social behavior. It
shows us kids who slowly, and with at first unnoticed withdrawal from the world,
reacting to what appears to them as the unreal reality of 1ife around them.

Furthermore, we have character disordered kids with a mixed baggage of
etiological descriptions. Youngsters who show the beginings of inappropriate
response - covering up what later sometimes becomes overtly painful and psy-
chotic behavior. And the uneasy looking kid who later becomes drug addicted;
or in the words of a modern poet "Looking for an angry Fix'". What can creative
movement, or dance-drama do for these human beings? First of all, it slows
them down. It is at this level that the emotionally disturbed can begin to
flow.....rhythm, music, is always the first "turn on".

When youngsters become disturbed emotionally it's because they have not
been able to say the things they want to say; do the things they want to do:
feel the things they want to feel; or, cry tears they can't cry.

Interpretive movement, even if in the beginning it is awkward, stifled,
or disdainful, is always real. It tells us everything about a person - all
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the things, if we really want to help them that we need to know. It 1is being
in touch with instincts; undercover feelings - feelings that sometimes cannot
‘be expressed in words.....

Something you can't hide

Says you're lonely

Hidden deep inside

Of you only

It's there for you to see

Take a look and be

Burn slowly the candle of life.....

Is it not out of this fecling that much of art in a11 of {ts forms
originates?

PERCEPTUAL LEARNING HANDICAP

The perceptually handfi'capped youngster lacks space-time orientation; is
undeveloped in areas having to do with perceiving symbols, decoding them
accurately and putting them into operational form. In relation to this limi-
tation, they have various degrees of learning disability. The e:tent and
nature of the disorder varies depending on the severity of the dyslexic pattern.
It goes without saying what the benefits of movement would have for these kids,
wvhose capicity for abstraction is so variable and unsettling. To give freedom
to their form, to their bodies, which have had so many intellectual constrictions
is simply a way of giving a sense of wholeness where it does not exist - purely
_on psychophysiological levels. It reduces things at once to concrete experi-
ences implicit within the nature of movement itself.

Thus, perceptusl disorder when it includes difficulty with gross, aﬁd/or
fine motor control requires an approach which begins at first in the apprecia-
tion of simple rhythms. After this we can include words and act out the meanings

of both sounds and words. Then, from basic sounds, words and primary rhythm, we
move into the realm of music.

If a dyslexic youngster can begin to create his own music through the use
of drums, cymbals, tambourines, clapping, etc., and then ultimately listen to
contemporary recorded music where words and music are connected in almost the
same way that impressionist art is revealed, we have the beginning.of what it
means to be in touch or in having access to some of the deeper levels of human
emotionality. The feeling which produces the painting, the feeling which pro-
duces the music, expressed in poetically related messages through words that

are sung, concretely helps the youngster act out what the music is saying.
This very simply is dance- drama

Moving 1in relation to space-time dimensions tends to eliminate thinking,
thus becoming a way of inducing total relaxation within the framework (structure
being so important for learning disordered kids) of movement. The hyperactivity
of perceptually handicapped youngsters is well known. If creative dance can
help pacify intellectually fractured responses, it is conceivable that within
the process of dance expressionism we sow the seeds of some form of physical

~----{ntegration.

R /1




——

-,_

(RS S— : ~ R

N
Lrn-c

ﬁ':-:.‘f"f'-‘f“-‘"’.’(“.'-"".‘"C‘,‘-?r"'-r'l'*,vr—‘ﬂ'.'s e r

PHYSICALLY HANDICAPPED

This is a particularly difficult area of disability to cope with in the
area of dance-drama. One in which in order to proceed sensibly the actual
priorities of these severely afflicted kids have to be understood solely at
first in their own terms. In other words they have to tell us what works and
what does not.

If youngsters are in wheel chairs or on crutches we have tu work with parts
of their bodies which are still mobile. One can for example make a kind of
puppet show with the fingers alone, run it down to the elbows and up to the
shoulders, as an exercise in release. We have to begin somewhere and work with
whatever is intact enough to use as a vehicle (physical limitations notwith-
standing) for the beginning of crcative expression.

Just listening to music played through a good sound system and really
hearing it, the detail, the emergence of counter rhythms, the heavy beat, etc.,
can induce at first a kind of swaying motion. The next projection would be the
net:k‘~ and the shoulders, and finally opening and closing the eyes, nodding up
and down..... letting thoughts go, and hearing through a kind of inner meditation,
the interstices of primary sound.

If there is real speech impairment as a corralory to physical disability,
efforts at group singing along with the use of instruments that are easy to use,
e.g., tambourines, drums, etc., will prove helpful. If we get as much of the
whole person involved as possible the probability of a relatively whole response
is increased. . ‘

TO SUM UP:

There is so much more to say and this is simply the beginning. Obviously
much more needs to be written about the problems and realistic processes of
teaching the handicapped the art form of dance in all of its related areas of
artistic expression. But for now let me say briefly again that dance in whatever .
form it manifests itself is for everyone.

Furthermore, I should like to touch briefly on the real probability of
youngsters ultimately teaching each other, and finally of even creating a pro-
fession of teachers of the handicapped which is governed by the handicapped
themselves, whereby the teacher herself is handicapped. Who knows better in
an ultimate sense, how and what to teach, than the very individuals themselves
whom we are trying to help. In the final analysis they have the potentiality
of becoming their own best educators; and we are trying to teach them, aren't
we, to teach themselves?
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LERIC

RANDCOLIPH PUBILIC SCHOOLS
AUXILIARY PUPIL SERVICES
40 HIGHLAN O AVENYE
RANDOLPH, MASSACHUSETTS 02268

ROBERT D, SAYRS

DIRECTOR

LUCILLE LURIE

SURERVISOR

12
)
s
2
~J3
D

Or%ober

Dear Parents,

The Randolph Publlic School system hns been selncted by Drolret
CAREER as one of thrce pliot sltes In Mascechucetis for tiic deovelon-
man of a career educotlion curriculum during the gchool yoars ol

1072-73 and 1073=74,

Proiect CAREER is primarily conecerncd with develoning curxiculen

LTS S

Iin Guidance, Special Education, Elementary, Sccondery and Pog: Socond=

"o

ary programs walch wlll Jmplement carecr opporiuniflices and auvovenars,

-ler ey woe

Lhe program and curriculuvm will provide the nzans for gtudents ecwrollad
Za the pre-~vocational clo v at tae Morth Junior jilgh Sebeol, to ammlote

Loe ,)'

occupational cluaters ns vell as to aid tiem fn eveluabing thalm A

-tal £

characteristics and necds in relation to caxecr cholcen,

Buclosed s a gsheat describing the program and g pare
form which will requive your cignature for your cirlld ¢
nerver of thls carecer education program,

L}
conrnn
-~
;

We hope for your continued sv'aport and essistance In oxcer Slat
we might provide quality ecducation and troining fox future 2105 nlcco

ments,
Please return this foxrm to me as soon g8 nossible,
1ank you for yovlr cooperetion,
Sincerely,

Mrg., Tranceg 2exrax

.l
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\( Proj /Qt CAREER Perental Consent Form
£ \. !' $ ' . t
‘ [~ \/ / " \) f\ T\ ‘ ‘\ (B’ue i lls - North Junfor Iligh)

SRS

f H Y
- ") : b’ Se.ptemoer '72 = June '73

\

! Your (son, daughter) has been selected to partieinate

{ B in a career educatilon progrem under the auspices of Project CAREER anc the

School System.

This program 1s integrally related to the specilal educati.on progrem Iin

walch your child is presently involved, Project CAREER emphesizes carecr

s~

avareness, expioration and gkill ‘development., We request your permicsion

*7,

( L. D) X
! to have your child assigned to. the'program and provide approvel for (1im,

e her) to attend £ield t’riﬁ:s,’ ‘to visit local businesses, to have {ails, her)

SPUSp—
[

plcture appear in educatioval publications or slide tape presentatZons.

The ultimate goal of this program is to prepare and impiement & cexeer

i

education curriculum which would ensure that your child has achieved the

1 H
ey

necessary skills for the world of work., You will be informed of the pre-

At

aress of your child on a perilodic basis.

P e 2
[Tt sl e ]
* o b — .

{ : :
L Signature of parent or guardian ~ . Date
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‘The title CAREER is an acronym for Com

CAREER EDUCATION: BLUE HILLS REGION

CAREER EDUCA